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ABSTRACT @ S ;
S Problems such as finding quality placements for
students, transporting them to their placements;, providing adequate
supervision from the campus, and establishing cowmunication betwveen
campus and school faculty have caused teacher educators ta avoid

early field placement. A description is given of how the Wast _ o
Genesee/Syracuse University Teaching Center (New York) has dealt with
these problems. Through a joint agreement between the schasl district
and the university; faculties and students cooperate to davelop

programs for continuous pre- and in-service teacher education. The
center's Directing Council consists of faculty and administrators
from both institutions, and the center coordinator sits on committess
both at the university and the school district. Thke concarns of esch
group are carried to the other, and, as a result, very clear

guidelines are established for each level of field placameant.
Classroom teachers share in the evaluative process. Univarsity

professors meet with the classroom teachers to discuss assignments

and clarify what type of experience that it is expected the classroonm

teacher will allow the preservice teacher. The classroom becomes 3

laboratory in which the preservice teacher tests materials; teaching

strategies; and self. The university and school facultias are egusl

partners in establishing the atmosphere: An outline of tha

university's core course for preservice teachers is included. (JD)
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S Tedcher as Decision-idake:r o
A Fleld-based Preservice Teacher Bducation Program
o

Jednne Pfeifar Yiliiam {izLucia

wien Yargar

The debate sbout the impertance, pernaps aven the justification, of fizid
placerencs - especially early field placements — ig currently ac the fore{ront
of discussicns about preservice training: HMore and more staces are riquiting
increased fleld experiences to quaii}y for certification. Thia ia large »art
has been in response to the recoﬁmeﬁdatidns coming from various naticual

studies on the quality of education such as A Nation At Risk. Althoipgh the

potentisl value of "hands-on" experiences in the achools has long been recognized,
tlie problematic history of suck esperiences h&s caused teacher edocators. to
seriously questica their value. Problems such as finding quality piatements

for studentsg, transporting students to their placemsnts; providing zczquate
gupervisicn from the campus snd establishing quolicy commumication berween

campus and school district fzculty ttave caused teacher zducators to :7oid

carly field placements: The purpose of this articie is to share how ke

Pivision for the Study of Teaching withuin the Schoosl of. Bducation at iyfacuse
such problems.

Overview. The collaborative sffort between the unmlversity and the school
districts has been accomplishéd through two teaching centers. Of speclfic
interest to two of these writers ir the Veat Genesee/Syracuse University Teach-
ing €enter (WG/SUTC) and ii is éS this specific center that we will refer in
the following discussion:

Of no minor importance is the fact that this iz the tenth birthday for
the WG/SUTC. Through a joint agreement between the West Canesee Central School
ﬁiiééiéi and Syracuse University, the faculties and students ccopsrate to
develop programs for continuous preservice and inservice teacher education.
Through this relationship, both partuers have Eéééi;éd Béﬁééifé and services
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from the other wiics Gould rnt othérvise have been svailsbla. As svch; 3

process hag develonct which jirovides for the training nseds ui both partners
through a comprehensive program for pre~ and imservice teacher education.

Although the imservice couponeiit 1s equaily important, our purpose hore is

to highlight the field~based preservics program, N

The Preservice Program. This progrom is besed on the thssretical premise
\

of Teacher as Decision Maker. As such; both campus fnstriction and field

experiences are designed to provide individuats with ontions and the thinking
procedses for selection and dmplevientution of options.
Table 1 provides a list of ‘tha Core courses omnd nusber of hours spapt in

the field for each course: "Study of Teaching" devalops techniques of iaquiry
for use in deteruining how tesching can hé Bove effective. "Peracnalizimg
Teaching and Laarning” 13 designed to provide knowledge and ekills is differen-
tiating among learmers and environments 80 that approprists é%viraﬁﬁéﬁté nay
be created for better l=arning: Studests not only learn ei ht differen: models
of teaching in “Strateples of Teaching” but practice them i . peer teaching
gesaions and ip smali group classroom settings. The "Methor 5" courge provides
for planuing 1é§§6ii;lﬂéﬁeiapiﬁg units, evaluating curriculs snd materisls
with @ach newly acquived skill being practiced in the fiaid sader the guidance
of university facuity: “Studest Teaching" ia a carefully sujervised, fuli-time
teaching éiﬁééiéﬁéé; "Teacher Development” emphasizes the # alyses of opc's
om teaching behaviors. Students syuthesize and rractice %k use of content,
processes and skills which whre learned and tested dur: ng pri vious course work:

Problems and Solutions: 4s indicated eariier, maiy prol lews plague the

success of fisli-baged programs. We, toc,; have faced tie same problems. But
what makes our program different 1a that the collaborat lve effort has provided
a vehicle for memaging or at least minimizing most problems. Perhaps; a few

examples will best gerve this discusasioy.
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Table &

SYRACUSE UnNVERSITY

PEESSHVICE TEACHER EDUSATION

FIEELD REQUIREMENT

Frash,Scpit

CCURSE

Study of Teaching
Parsonaiizing Teachng/lLearming

2 frs. per wk. {smstr)
2 frs. per wk. (smstr)

S

Strategies of Teaching
Methods (elem)
{sec)

2 hrs. per wk (gt}
- 216 tvs.

2 brs. per wi. (ot

Teacher Development {elem.)
Student Teaching (elem)
(sec)

g

(concurent wy Stu. Tohg)
full tme (smsir)

ful tme (grtr)
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Several years ago a3 the field component of the inservice procgram vas

Iy

being devaloped, no oné had cléarly -iafined what the university.scudects shoukd
db during their two-hour weekly visits to the schoois. Uuiversiry ~.rofessors
were concerned that asking classroom teachers to sceept too much verponsibiliry

help, what was expected duriaz the fisld expevience end who wculd ba evalusting

the student's performance. In many inatances, tbe sophomeze snd jwador studenta

were expectad to perform as student teachers. Dizcontent axisted horh on campua

and in the fiald.

Fortunataly, such problems were discussed openly and frsnkly by the cenzer'a

Directing Councdl. This council, which consists of faculty zud sndpistrators

&

from both institutions and the cénter coordinato~ (whoss salary is sparad by

the institutions) hac as its. respousibiliciss cecting policy, Advisisss sod
cauging dialsgie between Jts members. As such, its menbers ara reEponAlbis

for carrying the concerns of the othsrs back $o niz/her vwn home hage. Addirion~
ally, the cent=r cuorainator sits on committess _oth at the undversity And she
scnobl district. Thug, this individual 1is part of the "in-group" Az bBoth
lacations and 16 expected to repressiit .the nesds of both. With thage vsvious
factors in opevation, the concerns of sach group indead ara carried to toe

other. As a result, vexry .clear guidelines have baen established foy sach

ievel of field placement. Clsssroom teachers do share im fhs evaligtive pEacess
Univerrity professors i cet with the classroca “eachers to &iscuss the Assign-
ments and some even teach mock lessons for tﬁé teachers to illvetrate whst 49
expected of the preservice teacher. Classzocn teachers wontributa ss £o tha
rengonsblenzes uf the expectsticns. The emphasis here 13 ot on pavfaction

Sut rather ca illustrating the type of. expericnca that it is expectsd the
classroom teacaer will allow tha preservice teaschar. Aud it i3 anysesed thag

the professor be avie to define cach field reguiramént. The ClsRarosw has

6 - .
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Yetsie 1 lobazatory in which tha preservice tedcher tests materials, ggrategies
std Zelf. TWa university und schiool farulties are equal partretrs in establishing
that stxosphare. -
The egualress of this relztionship is highlighted by the Junicr Block
fiald exseriance. Fornerly, the students visited classrooms for two-hours

YR restiad. The atudents now meet with the professor on cawpus for seven
Veaksg guring wnich time they visit the classroom for two-hours s week. bYuring
thia viwR, cach student s expectad to get to know the students, consult with
(ha festhey and wrire a umit in cooveration with fhe cisssroom feacher,

Then, tha students participate in the classroom on & idaily basis for five weeks.
SomA of the raquirements during this pericd include the teaching of the unit
Jusz devaloped, getring to know and interview the school personnel and testing
& wAfiety of tesching strategies. Both campus professors and center personncl
V&ﬁii tha claggrooms to gather and provide feedback. The final weeks are

E%Flicitly stated, the progtamﬂﬁhs a Cbnceptumi base whxch is operafionaiized

cbtﬁugh the jojut efforts of caupus and field. Therefore, the fieid experiences

. stR developwentally sequenced as well =s carefuiiy guided.

#dbéétsﬁég; The advauntages of such a program are many. Most apparent

vf afpeqtarions for all invdlved. But there are advantages beyond the most

ohvfous: &8 ope of these writers has so aptly stated, “The achool district

IR pov aagy of this svonram €t alctiistic wemmnns . Thary Sas S Fe oreonthiag
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6
program has brought to the district a cortinual update of current reseidrch on
teachirg, techaiques for continuous inservice teacher education and st imulation
for all its membérs. For the University, a major advantage is an ever-increasing
cadre of sophisticated school-based teacher sducztors.

Looking to the Future. This inservice teacher education prosreai remains

fluid, nct watery but cevtainly not set in comcrete: ds chenges oceoul at each

astitutior, the frsutrations and joys of seeking zppropriste responses will

th

pants, the intagrity of ths program must be maintodned:

Q.













